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Objectives After completing this article, readers should be able to:

1. Know the sequence through which social abilities develop in the infant and young
child.

2. Understand the concept of joint attention.
3. Be aware of the ways in which infants and young children mature in their emotional

development.
4. Recognize when a child is not achieving the appropriate social or emotional milestones

and requires further evaluation.

This is the third and final article in a series on developmental milestones. Previous articles
have focused on motor and cognitive aspects of development. As has been mentioned,
developmental skills are interrelated and do not evolve in isolation. Problem-solving,
language, and fine motor skills all are required for an infant to develop normal social-
emotional skills.

Social Milestones
Most children are born with an inherent drive to connect with others and share feelings,
thoughts, and actions. The earliest social milestone is the bonding of a caregiver with the
infant, characterized by the caregiver’s feelings for the child. The infant learns to discrim-
inate his mother’s voice during the first month after birth. He cries to express distress from
hunger, fatigue, or a wet diaper. Attachment theory suggests that as the caregiver responds
to these cries and other behaviors, the infant gains confidence in the caregiver’s accessibility
and responsiveness. This behavior system promotes the parent–child relationship that
some researchers believe facilitates parental protection, and thus infant survival. From this
relationship comes the first measureable social milestone: the smile.

The infant smiles at first in response to high pitched vocalizations (“baby talk”) and a
smile from his caregiver; but over time, less and less stimulation is required. Ultimately, just
seeing the caregiver elicits a smile. The infant learns that he can manipulate the environ-
ment to satisfy personal needs by flashing a toothless grin or, alternatively, by crying. His
interactions then begin to involve to-and-fro vocalizations by 4 months. Visual skills
develop as well, and he can recognize his caregivers by sight at 5 months. Stranger anxiety,
or the ability to distinguish between familiar and unfamiliar people, emerges by 6 months.
Whereas the 4-month-old infant smiles at any adult, the slightly older infant cries and looks
nervously between his caregiver and other adults.

Joint attention is the quintessential social milestone that develops towards the end of
the first year after birth. Joint attention is the process whereby an infant and caregiver share
an experience and recognize that the experience is being shared. The earliest demonstra-
tion of joint attention occurs around 8 months of age, when an infant follows a caregiver’s
gaze and looks in the same direction. In a few months, the infant looks back at the caregiver
as an indication of a shared interaction. The infant consistently turns her head to the
speaker when her name is called by 10 months, further demonstrating a connectedness
with her environment.
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Between 12 and 14 months, children begin to point
to request something (proto-imperative pointing), and
they usually integrate this pointing with eye contact
directed between the object of interest and the caregiver,
sometimes accompanied by a verbal utterance. Proto-
imperative pointing then proceeds to proto-declarative
pointing by 16 months of age, characterized by the child
pointing at something merely to indicate interest. Again,
the pointing is accompanied by eye contact directed
between the object and the caregiver. By 18 months, he
brings objects or toys to his caregivers to show them or to
share the experience. The online version of this article has
several video clips that demonstrate these core joint
attention skills.

Play skills also follow a specific developmental course.
Initially, an infant holds blocks and bangs them against
each other or on the table, drops them, and eventually
throws them. Object permanence allows her to realize
that the blocks are still present, even if she cannot see
them. She learns that dropping the blocks from her
highchair will cause her caregiver to pick them up and
return them to her; so she repeats this “game” over and
over. As fine motor and cognitive skills develop, she starts
to use objects for more specific purposes, such as using
those blocks to build a tower. By 18 months, she engages
in simple pretend play, such as using miniature represen-
tative items in a correct fashion. For example, she pre-
tends to talk on a toy phone or “feeds” a doll by using a
toy spoon or bottle.

After his second birthday, the child begins to play with
others his own age. A rule of thumb is that a child can
play effectively only in groups of children in the same
number as his age in years. Thus, a 2-year-old can play
well only with one other child. Two-year-old play often is
described as “parallel” because a child of this age often
plays next to another child but not with him. However,
the 2-year-old frequently looks at his playmate and imi-
tates his actions. He has not yet mastered the skill of
cooperation; so aggression often is the tool of choice to
obtain a desired object.

By 30 months, the child uses complex pretend play,
such as using generic items to represent other objects.
A block may be used as a telephone in one scenario or
used as a bottle to feed a doll in another. The scenarios
themselves also increase in complexity, from merely feed-
ing the doll to dressing the doll and putting her to
“sleep.”

By age 3 years, a child has mastered her aggression to
some extent, and she is able to initiate a cooperative play
experience with one or two peers. Most of the time, they
are able to have joint goals and take turns. She also moves

into simple fantasy or imaginative play. She may pretend
to be a dog or an airplane. However, she cannot yet
distinguish between what is real and what is make-be-
lieve; so fear of imaginary things is common at this time.

Four-year-olds usually have mastered the difference
between real and imaginary. They become interested in
tricking others and concerned about being tricked them-
selves. They are able to play effectively with up to three
other children, although some may have a preferred
friend. Imaginary scenarios increase in complexity: a
cardboard box may become a sailboat, and toilet paper
rolls may become binoculars.

By age 5, children have learned many adult social
skills, such as giving a positive comment in response to
another’s good fortune, apologizing for unintentional
mistakes, and relating to a group of friends. Their imag-
inative play is increasingly more complex, and they love
to dress up and act out their fantasies. Kindergarten
classrooms usually are well-equipped with toys that pro-
mote this imaginative play.

Emotional Milestones
Coinciding with the development of social skills is a
child’s emotional development. As early as birth, all
children demonstrate individual characteristics and pat-
terns of behavior that constitute that individual child’s
temperament. Temperament influences how an infant
responds to routine activities, such as feeding, dressing,
playing, and going to sleep. There seems to be a biologic
basis to these characteristics, although how a child learns
to regulate her emotional state also depends on the
interactions between child and caregiver. For a more
detailed discussion of temperament, please see the Sug-
gested Reading list.

Emotional development involves three specific ele-
ments: neural processes to relay information about the
environment to the brain, mental processes that generate
feelings, and motor actions that include facial expres-
sions, speech, and purposeful movements. The limbic
system is responsible primarily for receiving, processing,
and interpreting environmental stimuli that produce
emotional responses. During development, the reper-
toire of specific emotions remains constant, but the stim-
uli that produce them become more abstract.

Studies have demonstrated that three distinct emo-
tions are present from birth: anger, joy, and fear. All
infants demonstrate universal facial expressions that re-
veal these emotions, although they do not use these
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expressions discriminately before the age of 3 months.
Cognitive input is not a requirement; anencephalic in-
fants may show disgust with sour flavors and pleasure
with sweet flavors, just as normocephalic infants do.

Eventually, however, cognitive skills play a role as
emotional expressions become connected to specific oc-
currences. For example, an 8-month-old infant can let his
parents know that he is upset about being left alone in his
crib or happy about playing with a toy. Because he now
has object permanence, he demonstrates fear in new
situations due to the ability to shift attention and recog-
nize “familiar” from “unfamiliar.”

Emotional development continues as the toddler
learns to identify different emotions in other people. At
15 months, a child demonstrates empathy by looking sad
when she sees someone else cry. She also develops self-
conscious emotions (embarrassment, shame, pride) as
she evaluates her own behavior in the context of the
social environment. Having once performed cute tricks
on demand, she suddenly seems embarrassed and refuses
to perform when she realizes that others are watching.
She may hide behind a chair to have a bowel movement
and become upset if someone catches her in the act.

As language skills develop, the child can label different
emotional states in others and even associate language
with emotions and memory. For example, if he had a
tantrum when he didn’t get a toy from the store, he may
have an identical emotional outburst when he hears a
verbal reminder of the situation. By age 2 years, he starts
to mask emotions for social etiquette.

During the preschool years, children learn more and
more behavioral strategies to manage their emotions,
depending on a given situation. They begin to under-

stand that their expressed
emotion—whether a facial, vocal,
or behavioral expression—does not
necessarily need to match their sub-
jective emotional experience. They
demonstrate an increased under-
standing and use of “display rules.”
These are “culturally defined rules
that guide a person’s decision to
alter emotional behavior consistent
with the demands of the social con-
text.” (1)

Children learn to substitute
their expressions (smile and say
“thank you” even though they are
disappointed in the birthday pres-
ent), amplify expressions (exagger-
ate a painful response to get sympa-

thy), neutralize expression (put on a “poker face” to hide
true feelings), or minimize emotion (look mildly upset
when feeling extremely angry). By the time they enter
kindergarten, children have started to master many of the
emotional nuances of social interactions.

Developmental Red Flags
As in other streams of development, failure to achieve
specific milestones in the social-emotional domain
should prompt the pediatrician to evaluate a child more
thoroughly. The Table lists the developmental red flags
specific to the social-emotional domain, although there is
some overlap with language and cognitive skills. A lack of
age-appropriate joint-attention skills or any loss of previ-
ously gained skills warrants screening by using a validated
instrument. If abnormal, simultaneous referral to early
intervention services as well as to a developmental spe-
cialist for a thorough evaluation should be the next step.
The Suggested Reading list includes several references to
specific autism screening tools, as well as several websites
with video clips highlighting the differences in children
with autism.

In addition, pediatricians need to be aware of behav-
ioral abnormalities that may stem from temperament and
psychosocial factors or may signal the early stages of a
behavior disorder. A discussion of these behavior prob-
lems is beyond the scope of this article. Please see the
Suggested Reading list for more information.

A comprehensive table (Table 2) of developmental
milestones in all domains is printed in the first of these
three articles (Pediatr Rev. Jul 2010; 31: 267–277)
and as a data supplement to this article in the online
edition.

Table. Social-Emotional Red Flags
Age Red Flag

6 mo Lack of smiles or other joyful expressions
9 mo Lack of reciprocal (back-and-forth sharing of) vocalizations,

smiles, or other facial expressions
12 mo Failure to respond to name when called

Absence of babbling
Lack of reciprocal gestures (showing, reaching, waving)

15 mo Lack of proto-declarative pointing or other showing gestures
Lack of single words

18 mo Lack of simple pretend play
Lack of spoken language/gesture combinations

24 mo Lack of two-word meaningful phrases (without imitating
or repeating)

Any age Loss of previously acquired babbling, speech, or social skills
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Summary
• The development of a child from infancy to preschool

years is truly remarkable. As with physical growth,
neurodevelopment proceeds in a sequential and
predictable fashion that can be observed, measured,
and followed over time.

• In a few short years, human beings change from
completely helpless creatures who depend entirely on
their caregivers, to small beings with independent
movement, complex language and problem-solving
skills, as well as the ability to interact in positive and
productive ways with others.

• Children thus become well-suited for the next phase of
development, characterized by academic achievement
and more complex problem-solving and thinking skills.

• Developmental milestones provide a valuable
framework with which the pediatrician can
appropriately evaluate and observe children over
time.
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Table 1. Developmental Milestones
Age Gross Motor Fine Motor Self-Help Problem-solving Social/Emotional Receptive Language Expressive Language

1 month • Chin up in
prone position

• Turns head in
supine position

• Hands fisted
near face

• Sucks well • Gazes at
black-white
objects

• Follows face

• Discriminates
mother’s voice

• Cries out of
distress

• Startles to voice/
sound

• Throaty noises

2 months • Chest up in
prone position

• Head bobs
when held in
sitting position

• Hands
unfisted 50%

• Retains rattle
if placed in
hand

• Holds hands
together

• Opens
mouth at
sight of
breast or
bottle

• Visual threat
present

• Follows large,
highly
contrasting
objects

• Recognizes
mother

• Reciprocal
smiling: responds
to adult voice
and smile

• Alerts to voice/
sound

• Coos
• Social smile

(6 weeks)
• Vowel-like noises

3 months • Props on
forearms in
prone position

• Rolls to side

• Hands
unfisted 50%

• Inspects
fingers

• Bats at objects

• Brings hands
to mouth

• Reaches for
face

• Follows objects
in circle (in
supine
position)

• Regards toys

• Expression of
disgust (sour
taste, loud sound)

• Visually follows
person who is
moving across a
room

• Regards speaker • Chuckles
• Vocalizes when

talked to

4 months • Sits with trunk
support

• No head lag
when pulled to
sit

• Props on wrists
• Rolls front to

back

• Hands held
predominately
open

• Clutches at
clothes

• Reaches
persistently

• Plays with
rattle

• Briefly holds
onto breast
or bottle

• Mouths objects
• Stares longer

at novel faces
than familiar

• Shakes rattle
• Reaches for

ring/rattle

• Smiles
spontaneously at
pleasurable sight/
sound

• Stops crying at
parent voice

• To and fro
alternating
vocalizations

• Orients head in
direction of a
voice

• Stops crying to
soothing voice

• Laughs out loud
• Vocalizes when

alone

5 months • Sits with pelvic
support

• Rolls back to
front

• Anterior
protection

• Sits with arms
supporting
trunk

• Palmar grasps
cube

• Transfers
objects: hand-
mouth-hand

• Holds hands
together

• Reaches/grasps
dangling ring

• Gums/
mouths
pureed food

• Turns head to
look for
dropped spoon

• Regards pellet
or small
cracker

• Recognizes
caregiver visually

• Forms attachment
relationship to
caregiver

• Begins to
respond to name

• Says “Ah-goo”
• Razzes, squeals
• Expresses anger

with sounds
other than crying

6 months • Sits
momentarily
propped on
hands

• Pivots in prone
position

• In prone
position, bears
weight on 1
hand

• Transfers
hand-hand

• Rakes pellet
• Takes second

cube and
holds on to
first

• Reaches with
one hand

• Feeds self
crackers

• Places hands
on bottle

• Touches
reflection and
vocalizes

• Removes cloth
on face

• Bangs and
shakes toys

• Stranger anxiety
(familiar versus
unfamiliar
people)

• Stops
momentarily to
“no”

• Gestures for
“up”

• Reduplicative
babble with
consonants

• Listens, then
vocalizes when
adult stops

• Smiles/vocalizes
to mirror

7 months • Bounces when
held

• Sits without
support steadily

• Lateral
protection

• Puts arms out
to sides for
balance

• Radial-palmar
grasp

• Refuses
excess food

• Explores
different
aspects of toy

• Observes cube
in each hand

• Finds partially
hidden object

• Looks from object
to parent and
back when
wanting help (eg,
with a wind-up
toy)

• Looks toward
familiar object
when named

• Attends to music

• Increasing variety
of syllables

8 months • Gets into
sitting position

• Commando
crawls

• Pulls to sitting/
kneeling
position

• Bangs spoon
after
demonstration

• Scissor grasp
of cube

• Takes cube out
of cup

• Pulls out large
peg

• Holds own
bottle

• Finger feeds
Cheerios® or
string beans

• Seeks object
after it falls
silently to the
floor

• Lets parents know
when happy
versus upset

• Engages in gaze
monitoring: adult
looks away and
child follows
adult glance with
own eyes

• Responds to
“Come here”

• Looks for family
members,
“Where’s
mama?” . . . etc

• Says “Dada”
(nonspecific)

• Echolalia (8 to
30 months)

• Shakes head for
“no”

9 months • “Stands” on
feet and hands

• Begins creeping
• Pulls to stand
• Bear walks (all

four limbs
straight)

• Radial-digital
grasp of cube

• Bangs two
cubes together

• Bites, chews
cookie

• Inspects bell
• Rings bell
• Pulls string to

obtain ring

• Uses sounds to
get attention

• Separation
anxiety

• Follows a point,
“Oh look at . . .”

• Recognizes
familiar people
visually

• Enjoys gesture
games

• Orients to name
well

• Orients to bell

• Says “Mama”
(nonspecific)

• Nonreduplicative
babble

• Imitates sounds

(continued)
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Table 1. Developmental Milestones—continued

Age Gross Motor Fine Motor Self-Help Problem-solving Social/Emotional Receptive Language Expressive Language

10 months • Creeps well
• Cruises around

furniture using
two hands

• Stands with
one hand held

• Walks with two
hands held

• Clumsy release
of cube

• Inferior pincer
grasp of pellet

• Isolates index
finger and
pokes

• Drinks from
cup held for
child

• Uncovers toy
under cloth

• Pokes at pellet
in bottle

• Tries to put
cube in cup,
but may not
be able to let
go

• Experiences fear
• Looks

preferentially
when name is
called

• Enjoys peek-a-
boo

• Waves “bye-bye”
back

• Says “Dada”
(specific)

• Waves “bye-bye”

11 months • Pivots in sitting
position

• Cruises
furniture using
one hand

• Stands for a
few seconds

• Walks with one
hand held

• Throws objects
• Stirs with

spoon

• Cooperates
with dressing

• Finds toy
under cup

• Looks at
pictures in
book

• Gives objects to
adult for action
after
demonstration
(lets adult know
he or she needs
help)

• Stops activity
when told “no”

• Bounces to
music

• Says first word
• Vocalizes to

songs

12 months • Stands well
with arms high,
legs splayed

• Posterior
protection

• Independent
steps

• Scribbles after
demonstration

• Fine pincer
grasp of pellet

• Holds crayon
• Attempts

tower of two
cubes

• Finger feeds
part of meal

• Takes off hat

• Rattles spoon
in cup

• Lifts box lid to
find toy

• Shows objects to
parent to share
interest

• Points to get
desired object
(proto-imperative
pointing)

• Follows one-step
command with
gesture

• Recognizes
names of two
objects and
looks when
named

• Points to get
desired object
(proto-imperative
pointing)

• Uses several
gestures with
vocalizing (eg,
waving, reaching)

13 months • Walks with
arms high and
out (high
guard)

• Attempts to
release pellet
in bottle

• Drinks from
cup with
some spilling

• Dangles ring
by string

• Reaches
around clear
barrier to
obtain object

• Unwraps toy in
cloth

• Shows desire to
please caregiver

• Solitary play
• Functional play

• Looks
appropriately
when asked,
“Where’s the
ball?”

• Uses three words
• Immature

jargoning:
inflection
without real
words

14 months • Stands without
pulling up

• Falls by collapse
• Walks well

• Imitates back
and forth
scribble

• Adds third
cube to a
two-cube
tower

• Puts round
peg in and out
of hole

• Removes
socks/shoes

• Chews well
• Puts spoon

in mouth
(turns over)

• Dumps pellet
out of bottle
after
demonstration

• Points at object
to express
interest (proto-
declarative
pointing)

• Purposeful
exploration of
toys through trial
and error

• Follows one-step
command
without gesture

• Names one object
• Points at object

to express
interest (proto-
declarative
pointing)

15 months • Stoops to pick
up toy

• Creeps up stairs
• Runs stiff-

legged
• Walks carrying

toy
• Climbs on

furniture

• Builds three-
to four-cube
tower

• Places 10
cubes in cup

• Releases pellet
into bottle

• Uses spoon
with some
spilling

• Attempts to
brush own
hair

• Fusses to be
changed

• Turns pages in
book

• Places circle in
single-shape
puzzle

• Shows empathy
(someone else
cries, child looks
sad)

• Hugs adult in
reciprocation

• Recognizes
without a
demonstration
that a toy
requires
activation; hands
it to adult if
can’t operate

• Points to one
body part

• Points to one
object of three
when named

• Gets object from
another room
upon demand

• Uses three to five
words

• Mature jargoning
with real words

16 months • Stands on one
foot with slight
support

• Walks
backwards

• Walks up stairs
with one hand
held

• Puts several
round pegs in
board with
urging

• Scribbles
spontaneously

• Picks up and
drinks from
cup

• Fetches and
carries
objects
(same room)

• Dumps pellet
out without
demonstration

• Finds toy
observed to be
hidden under
layers of
covers

• Places circle in
form board

• Kisses by
touching lips to
skin

• Periodically
visually relocates
caregiver

• Self-conscious;
embarrassed
when aware of
people observing

• Understands
simple
commands,
“Bring to
mommy”

• Points to one
picture when
named

• Uses 5 to 10
words

(continued)

 at University of Wisconsin-Madison on January 3, 2012http://pedsinreview.aappublications.org/Downloaded from 

http://pedsinreview.aappublications.org/


Table 1. Developmental Milestones—continued

Age Gross Motor Fine Motor Self-Help Problem-solving Social/Emotional Receptive Language Expressive Language

18 months • Creeps down
stairs

• Runs well
• Seats self in

small chair
• Throws ball

while standing

• Makes four-
cube tower

• Crudely
imitates
vertical stroke

• Removes
garment

• Gets onto
adult chair
unaided

• Moves about
house
without
adult

• Matches pairs
of objects

• Replaces circle
in form board
after it has
been turned
around
(usually with
trial and error)

• Passes M-CHAT
• Engages in

pretend play with
other people (eg,
tea party,
birthday party)

• Begins to show
shame (when
does wrong) and
possessiveness

• Points to two of
three objects
when named

• Points to three
body parts

• Points to self
• Understands

“mine”
• Points to

familiar people
when named

• Uses 10 to 25
words

• Uses giant words
(all gone, stop
that)

• Imitates
environmental
sounds (eg,
animals)

• Names one
picture on
demand

20 months • Squats in play
• Carries large

object
• Walks

downstairs with
one hand held

• Completes
round peg
board without
urging

• Makes five- to
six-cube tower

• Completes
square peg
board

• Places only
edibles in
mouth

• Feeds self
with spoon
entire meal

• Deduces
location of
hidden object

• Places square
in form board

• Begins to have
thoughts about
feelings

• Engages in tea
party with
stuffed animals

• Kisses with
pucker

• Points to three
pictures

• Begins to
understand her/
him/me

• Holophrases
(“Mommy?” and
points to keys,
meaning: “These
are Mommy’s
keys.”)

• Two-word
combinations

• Answers requests
with “no”

22 months • Walks up stairs
holding rail,
putting both
feet on each
step

• Kicks ball with
demonstration

• Walks with one
foot on walking
board

• Closes box
with lid

• Imitates
vertical line

• Imitates
circular
scribble

• Uses spoon
well

• Drinks from
cup well

• Unzips
zippers

• Puts shoes
on partway

• Completes
form board

• Watches other
children intensely

• Begins to show
defiant behavior

• Points to four to
five pictures
when named

• Points to five to
six body parts

• Points to four
pieces of
clothing when
named

• Uses 25 to 50
words

• Asks for more
• Adds one to two

words/week

24 months • Walks down
stairs holding
rail, both feet
on each step

• Kicks ball
without
demonstration

• Throws
overhand

• Makes a
single-line
“train” of
cubes

• Imitates circle
• Imitates

horizontal line

• Opens door
using knob

• Sucks
through a
straw

• Takes off
clothes
without
buttons

• Pulls off
pants

• Sorts objects
• Matches

objects to
pictures

• Shows use of
familiar
objects

• Parallel play
• Begins to mask

emotions for
social etiquette

• Follows two-step
command

• Understands
me/you

• Points to 5 to
10 pictures

• Two-word
sentence (noun
� verb)

• Telegraphic speech
• Uses 50� words
• 50%

intelligibility
• Refers to self by

name
• Names three

pictures
28 months • Jumps from

bottom step
with one foot
leading

• Walks on toes
after
demonstration

• Walks backward
10 steps

• Strings large
beads
awkwardly

• Unscrews jar
lid

• Turns paper
pages (often
several at
once)

• Holds self
and
verbalizes
toilet needs

• Pulls pants
up with
assistance

• Matches
shapes

• Matches colors

• Reduction in
separation
anxiety

• Understands
“just one”

• Repeats two
digits

• Begins to use
pronouns (I, me,
you)

• Names 10 to 15
pictures

30 months • Walks up stairs
with rail,
alternating feet

• Jumps in place
• Stands with

both feet on
balance beam

• Walks with one
foot on balance
beam

• Makes eight-
cube tower

• Makes a
“train” of
cubes and
includes a
stack

• Washes
hands

• Puts things
away

• Brushes
teeth with
assistance

• Replaces circle
in form board
after it has
been turned
around (little
or no trial and
error)

• Points to small
details in
pictures

• Imitates adult
activities (eg,
sweeping, talking
on phone)

• Follows two
prepositions:
“put block in . . .
on box”

• Understands
actions words:
“playing . . .
washing . . .
blowing”

• Echolalia and
jargoning gone

• Names objects by
use

• Refers to self
with correct
pronoun

• Recites parts of
well-known
story/fills in
words

33 months • Walks swinging
arms opposite
of legs
(synchronous
gait)

• Makes 9- to
10-cube tower

• Puts six square
pegs in
pegboard

• Imitates cross

• Toilet trained
• Puts on coat

unassisted

• Points to self
in photos

• Points to body
parts based on
function
(“What do you
hear with?”)

• Begins to take
turns

• Tries to help with
household tasks

• Understands
three prepositions

• Understands dirty,
wet

• Points to objects
by use: “ride
in . . . put on
feet . . . write
with”

• Gives first and
last name

• Counts to 3
• Begins to use

past tense
• Enjoys being read

to (short books)
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Table 1. Developmental Milestones—continued

Age Gross Motor Fine Motor Self-Help Problem-solving Social/Emotional Receptive Language Expressive Language

3 years • Balances on
one foot for
3 seconds

• Goes up stairs,
alternating feet,
no rail

• Pedals tricycle
• Walks heel to

toe
• Catches ball

with stiff arms

• Copies circle
• Cuts with

scissors: side-
to-side
(awkwardly)

• Strings small
beads well

• Imitates bridge
of cubes

• Independent
eating

• Pours liquid
from one
container to
another

• Puts on shoes
without laces

• Unbuttons

• Draws a two- to
three-part person

• Understands
long/short, big/
small, more/less

• Knows own
gender

• Knows own age
• Matches letters/

numerals

• Starts to share
with/without
prompt

• Fears imaginary
things

• Imaginative play
• Uses words to

describe what
someone else is
thinking (“Mom
thought I was
asleep”)

• Points to parts
of pictures (nose
of cow, door of
car)

• Names body
parts with
function

• Understands
negatives

• Groups objects
(foods, toys)

• Uses 200� words
• Three-word

sentences
• Uses pronouns

correctly
• 75%

intelligibility
• Uses plurals
• Names body parts

by use
• Asks to be read to

4 years • Balances on
one foot 4 to
8 seconds

• Hops on one
foot two to
three times

• Standing broad
jump: 1 to 2
feet

• Gallops
• Throws ball

overhand 10
feet

• Catches
bounced ball
(41⁄2 yrs)

• Copies square
• Ties single

knot
• Cuts 5-inch

circle
• Uses tongs to

transfer
• Writes part of

first name
• Imitates gate

with cubes

• Goes to
toilet alone

• Wipes after
bowel
movement

• Washes face/
hands

• Brushes
teeth alone

• Buttons
• Uses fork

well

• Draws a four- to
six-part person

• Can give
amounts (usually
less than 5)
correctly

• Simple
analogies: - dad/
boy: mother/???
- ice/cold: fire/
??? - ceiling/up:
floor/???

• Points to five to
six colors

• Points to letters/
numerals when
named

• Rote counts to 4
• “Reads” several

common signs/
store names

• Deception:
interested in
“tricking” others
and concerned
about being
tricked by others

• Has a preferred
friend

• Labels happiness,
sadness, fear, and
anger in self

• Group play

• Follows three-
step commands

• Points to things
that are the
same versus
different

• Names things
when actions are
described (eg,
swims in water,
you cut with it,
it’s something
you read, it tells
time . . .)

• Understands
adjectives:
bushy, long,
thin, pointed

• Uses 300 to
1,000 words

• Tells stories
• 100%

intelligibility
• Uses “feeling”

words
• Uses words that

tell about time

5 years • Walks down
stairs with rail,
alternating feet

• Balances on
one foot
>8 seconds

• Hops on one
foot 15 times

• Skips
• Running broad

jump 2 to 3
feet

• Walks backward
heel-toe

• Jumps
backward

• Copies triangle
• Puts paper clip

on paper
• Can use

clothespins to
transfer small
objects

• Cuts with
scissors

• Writes first
name

• Builds stairs
from model

• Spreads with
knife

• Independent
dressing

• Bathes
independently

• Draws an 8- to
10-part person

• Gives amounts
(<10)

• Identifies coins
• Names letters/

numerals out of
order

• Rote counts to
10

• Names 10 colors
• Uses letter

names as sounds
to invent
spelling

• Knows sounds of
consonants and
short vowels by
end of
kindergarten

• Reads 25 words

• Has group of
friends

• Apologizes for
mistakes

• Responds verbally
to good fortune
of others

• Knows right and
left on self

• Points to
different one in
a series

• Understands “er”
endings (eg,
batter, skater)

• Understands
adjectives: busy,
long, thin,
pointed

• Enjoys rhyming
words and
alliterations

• Produces words
that rhyme

• Points correctly
to “side,”
“middle,”
“corner”

• Repeats six- to
eight-word
sentence

• Defines simple
words

• Uses 2,000 words
• Knows telephone

number
• Responds to

“why” questions
• Retells story with

clear beginning,
middle, end

6 years • Tandem walks • Builds stairs
from memory

• Draws
diamond

• Writes first
and last name

• Creates and
writes short
sentences

• Forms letters
with down-
going and
counterclockwise
strokes

• Copies flag

• Ties shoes
• Combs hair
• Looks both

ways at
street

• Remembers
to bring
belongings

• Draws a 12- to
14-part person

• Number
concepts to 20

• Simple addition/
subtraction

• Understands
seasons

• Sounds out
regularly spelled
words

• Reads 250 words
by end of first
grade

• Has best friend of
same sex

• Plays board
games

• Distinguishes
fantasy from
reality

• Wants to be like
friends and please
them

• Enjoys school

• Asks what
unfamiliar words
mean

• Can tell which
words do not
belong in a
group

• Repeats 8- to
10-word
sentences

• Describes events
in order

• Knows days of
the week

• 10,000 word
vocabulary
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