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Overview of this technical document 
An inclusive, learning-friendly environment welcomes, nurtures, and educates all children 
regardless of their background, characteristics, status or gender. All marginalized groups are 
welcomed including children with disabilities, children with emotional or social difficulties, children 
with chronic illnesses, street children or children who are disadvantaged in other ways. That means 
all children are welcomed and have the right to learn and attend school but the question is how to 
make schools and classrooms more inclusive so they can accept all learners?
This document offers a practical perspective on how classrooms, and their teachers, can become 
more inclusive and learner-friendly. It built on the experience of the mainstream and special 
teachers, the experience they gained over the years of work in teaching children and through 
attending trainings. This technical document is designed to be user friendly and a means of 
inspiration for teachers who are teaching children with and without disabilities.

Welcoming classroom

Why is this document
needed? 
Educational actors, especially teachers, need to 
know how to make their classes inclusive and how to 
respond to the diverse needs of all learners, 
particularly in large classrooms. They need support 
and encouragement to become a truly “inclusive 
teacher” using child-centered approaches and 
inclusive and accessible teaching methods that are 
adapted for the students' needs. For that reason, this 
document has been developed. The purpose is to: 

Improve teachers' professional knowledge and 
skills to enable them to deliver quality and 
relevant education for all children. 
Introduce inclusive good practices in order to 
respond to the different  needs of children with a 
wide range of disabilities
To make improvements and adaptations to the 
teachers' current way of teaching for children with 
and without disabilities so that it is more inclusive.

This document provides teachers with useful tools to 
help them make their classrooms more welcoming 
and lively places of learning for all children. It 
contains a set of good practices that teachers can 
easily apply while teaching children with a range of 
abilities.
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Inclusive education 
Inclusive education is a process for increasing participation and reducing exclusion, in a way that 
effectively responds to the diverse needs of all learners. “It takes into account the individual teaching 
and learning needs of all marginalized and vulnerable children and young people: street children, girl 
children, and ethnic minority group children, children from economically disadvantaged families, 
children from nomadic, refugee, displaced families, and children with disabilities” (HI inclusive 
education policy paper). Inclusive education aims to ensure that these children are given equal rights 
and opportunities in education.

Inclusive education means that all students are welcomed by their local schools in age-appropriate, 
regular/mainstream classes and are supported to team, contribute and participate in all aspects of 
the life of the school. It is about how we develop and design our schools, classrooms, programs and 
activities so that all students learn and participate together. Within regular classrooms, 
opportunities are developed for all students to learn together even though some students may have 
different education goals. An inclusive education system includes all children in the same 
classrooms, even if they have different learning abilities or impairments.

An Inclusive systemSegregated system Children adapting to
fit the system

All children benefit
from inclusive education.
It allows them to:
Develop individual strengths with high and 
appropriate expectations for each child. 
Work on individual goals within the same 
curriculum, while participating in  general 
classroom life and interacting with other 
students their own age
Foster a school culture of respect and 
belonging.

 Inclusive education provides opportunities for 
all children to learn about and accept individual 
differences, reducing the impact of harassment 
and bullying 
Develop friendships with a wide variety of other 
children, each with their own individual needs 
and abilities 
Posit ively affect both their  school  and 
community to appreciate diversity and inclusion 
on a broader level 
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Inclusive good practices 

During the period from 20th of March to 
6th of April, 2016, a training course on 
i n c l u s i v e  a n d  a d a p t e d  e d u c a t i o n 
approaches was implemented for special 
and mainstream teachers working in 
classes where CwDs attending in Rafah 
and Gaza cities,

1- Making suitable adaptations
in the curriculum and learning
materials

2- Practical applications of inclusive
and adapted teaching approaches

3- Creation and adaptation
of learning aids

4-  Welcoming and friendly
classrooms

5-  Inclusion links between
special and mainstream schools

6-  Involvement of
parents in education

In order to support the other teachers 
who did not attend the training, a 
technical movie supported by this 
document was developed reflecting the 
inclusive good practices implemented by 
mainstream and special education 
teachers who decided to make changes in 
the way that they teach children. They 
developed their own strategies which 
adapted to suite all learners attending 
their classrooms.

4



Making suitable adaptations
in the curriculum and learning
materials1

Description of the good practice:  
A non-flexible and non- adaptable curriculum and non-adapted learning materials are some of the 
major obstacles preventing the development of more inclusive approaches and practices. The 
curriculum is centrally designed with limited participation from other educational stakeholders 
(parents, children, teachers …etc, leaving little flexibility for adaptations or for teachers to 
experiment and try out new approaches. 
All students should have equitable access to learning, opportunity for achievement and the pursuit 
of excellence in all aspects of their educational programs. Adaptation of  teaching methods and 
assessment strategies especially designed to accommodate a student's needs so he or she can 
achieve the learning outcomes of the subject or course are consequently good practices to 
encourage.  A student working on learning outcomes of any grade or course level may be supported 
through use of adaptations.

Information about
the types of Curriculum
Adaptations

Quantity: Adapt the number of items that the learner is expected to learn or number of 
activities student will complete prior to assessment for mastery. 
Time: Adapt the time and allowed for learning, task completion, or testing.
Level of Support: Increase the amount of personal assistance to keep the student on 
task or to reinforce or prompt use of specific skills. 
Input: Adapt the way instruction is delivered to the learner. For example: Use different 
visual aids, enlarge text, plan more concrete examples, provide hands-on activities, 
place students in cooperative groups … etc
Output: Adapt how the student can respond to instruction. For example: Instead of 
answering questions in writing, allow a verbal response, use a communication book for 
some students, allow students to show knowledge with hands on materials.
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Difficulty: Adapt the skill level, problem type, or the rules on how the learner may 
approach the work. For example: Allow the use of a calculator to figure math problems; 
simplify task directions or give simpler examples; change rules to accommodate 
learner needs. 
Participation: Adapt the extent to which a learner is actively involved in the task. For 
example: In geography, have a student hold the globe, while others point out locations. 
Ask the student to lead a group.
Alternate Goals: Adapt the goals or outcome expectations while using the same 
materials.
Substitute Curriculum: Sometimes called “functional curriculum” Provide alternative 
instructions and materials to meet a learner's individual goals rather than the general 
curriculum that is followed. This is also known as differentiation so the teacher teaches 
the same content,(e.g. history ) but asks children to complete a slightly different task to 
show their understanding .E.g. a matching words task using relevant vocabulary, rather 
than writing a paragraph about the topic which may be too hard  and not part of the 
learner's goals. .. 

Adaptations

Quantity

time for
learning

level of
support

input and
output

difficulty
level

participation

Alternate
Goals

Substitute
Curriculum
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Below you will see a group of teachers from 
special education and mainstream schools 
making suitable adaptations on curriculum 
topics. They met before the implementation 
of the lesson to discuss the needs of all 
learners to be able to develop the suitable 
teaching strategy to respond to learners' 
needs effectively, in addition, to develop the 
educational plans and objectives for all the 
children with disabilities with learning 
needs, in the classroom. This kind of 
collective work was an opportunity for 
teachers to exchange experiences on how to 
teach their students and how to deliver 
information and curriculum topics to all 
students and it is an opportunity for all 
students to benefit and learn things easily 
and actively. 

A Special education teacher adapting an arabic
lesson for CwDs who will be visiting a mainstream

school to attend  thislesson

A group of teachers from mainstream and special schools
in Rafah are adapting a math lesson and creating tools
to be used in classrooms attended by children with and

without disability

Two teachers from special education school attending
a training on how to make suitable adaptations in

the curriculum
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First of all, you need to identify what type of difficulties and impairments children in your 
classroom have, in the broad categories only, since teachers are not expected to be medical 
professionals.
( e.g.  , physical, visual, hearing or intellectual disability etc )
You should know what exactly you are going to present and introduce to all students 
Knowing your children and their learning needs will positively enhance their learning 
Consult your resource room or special education colleague in the proper adaptation
Believe that any adaptation on curriculum will benefit all learners

Recommendations for implementing the good practice : 

Practical tips for adapting curriculum for students with disability 

For students with visual impairment

Use large writing on the board and read it aloud slowly.
Prepare teaching aids that children can read more easily such as large print 
materials. Be aware that other children in the class can help and provide support 
for the students with visual disability.
Lessons can be taped using recorders to play back later. 
Produce tactile learning material and use the material to stimulate the other 
senses. (Eg tactile maps  using string) 
Use real objects that the child can feel and handle. 
Braille equipment and training is needed for children with very low vision. 
Additional training is required for this. 

For students with physical impairments

Lower the chalkboards to an accessible level for children who use wheelchairs.
Writing will be especially difficult for children if they have problems controlling 
their hands and arms. It is good if teachers allow them to speak and explain the 
answers or use signs or point to a picture instead of word to answer questions if 
they have verbal communication difficulties. Creating accessible learning aids will 
help them in learning, and also allow them to give answers to general questions 
posed in class. Some children could also be asked to point with their eyes, (either at 
objects/ pictures or words) if it is difficult to point using a finger. Let other students 
intervene to provide support to their classmates.
Children with difficulties writing  should be given extra time to do their writing or 
their peer may write for them as a scribe. 
They could also try writing using their mouth, foot or wrist (with an elastic aid) in 
order to control the pen.
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Allow extra time to complete exams and assignments if writing takes time and 
think about other options including oral methods.
If the child has difficulties with speech, be patient and allow the child plenty of time 
to ask, answer questions, or make comments. (He/she may also need to use a 
communication board/ book for clarification.) 
Use big items that can be easily handled by children
Use of assistive devices like adapted pen with wider grip or universal cuff to help 
student accomplish tasks independently despite mobility limitations. This kind of 
adaptation could be done on other learning tools/materials used by the student , 
for writing or drawing. They are simple and will allow the student to engage 
effectively in classroom activities

Writing becomes possible with some adaptations ! 

Symbols facilitate communication with your students 

For students with hearing impairment

Before speaking to the child, get the child's attention, so he will be ready to follow. 
Make sure that the child can see you clearly.
When you speak, move parts of your body to make what you say clearer and speak 
slowly. Use your hands when you speak for example to show the size of objects. 
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Spend some time giving face-to-face instruction, since group situations can be 
quite challenging for children with hearing impairment.
Use simple words and sentences along with gestures or pictures to help the child 
understand you. 
Try to minimise classroom noise and choose the quietest classroom.
If the child's speech is not clear, take time to listen to what the child is trying to tell 
you.
Help him/her to use the correct words and grammar.
Use signs and gestures to assist in communication.
Write down key information for the child to take home.
Translate the lesson to symbols and pictures

For students with intellectual disability

Use simple words and sentences when giving instructions and check that the child 
has understood.
Reinforce using simple pictures, to explain what is happening next.  
Use real objects to help explain abstract concepts. 
Try to link the lesson to the child's everyday experiences.
Do one activity at a time and complete it. Use a visual reward chart as the child 
completes a series of tasks. 
You can also assign them tasks that allow them to move around such as handling 
out materials and tidying up.
Give plenty of praise and encouragement to increase self-confidence. Allow time 
to practice the same task many times.
Explain the content, by using picture symbols/ pictograms and pictures where 
available.  

Sample of basic communication board for children activities of daily living, developed via communicate in print software
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2
Description of the good practice:  
Inclusive education promotes the use of adapted teaching and active learning methods that 
encourage learners to be actively involved in their own learning. The application of inclusive and 
adapted teaching strategies and approaches  will facilitate the learning and will ensure the success 
of all learners. All teachers have a theoretical knowledge of different teaching methods, but they 
lack the confidence or skills on how to put them into practice which negatively affect the process of 
learning. 

Practical applications of
inclusive and adapted
teaching approaches

Form small groups: Forming small groups within the class grouped according to their 
level can help with personalizing the teaching while not sacrificing class instruction 
time. 
Create classroom centers: Classroom centers are another effective way students can 
be grouped. Each center would specialize in one area or level. The centers would be self-
contained in terms of instructions and all lesson materials. They would also be 
somewhat self-explanatory and self-guided to allow the teacher to rotate among the 
different centers and provide appropriate guidance. 
Break down learning tasks into small steps: Each learning task is introduced, one step 
at a time. This avoids overwhelming the student. Once the student has mastered one 
step, the next step is introduced. This is a progressive, step-wise, learning approach. 
Provide direct and immediate feedback: Children require immediate feedback. This 
enables them to make a connection between their behavior and the teacher's 
response. A delay in providing feedback makes it difficult to form connection between 
cause and effect. As a result, the learning point may be missed.
Below you will see children with and without disability are learning while they are 
singing and playing within the classroom. It is about learning through play. They are 
discovering and knowing topics in a fun way, which in turn made them active, happy, 
and learning at the same time.  

Here are some
examples of teaching
strategies you can use for
teaching all students which specifically
benefits children with disabilities 
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Two of CwDs are presenting how we say the letter of
M in arabic

Group of children with and without disability are
drwaing at mainstream school classroom in Gaza

Teacher is behind the puppet theater telling the
group of children a story

Group of children at mainstream school in
Rafah are singing while they are learning

Malik is a child with physical disability participating
in a lesson, he is counting to 9

Teacher is supporting children in counting to 9 and
preparing her children to the next session 
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Here is another
practical example for
learning approaches; it is
about how to encourage your students

A good teacher encourages and support children in their learning. The 
performance of children within the classroom depends greatly on the relationship 
they have with their teacher. Children need to feel supported by their teacher and 
need to feel that the teacher believes in their abilities. 

One of the best relationships is established between this teacher (in the below pic) and her students,
who allow them to talk, discuss and express feelings while they are learning.

Teacher is encouraging children to participate in classroom activities

Teacher is encouraging a girl with disability to participate and count to number 9
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Practical tips for adapting teaching strategies for students with
disability 

Do what children love to do (e.g. ask them to sing to learn the new topic,  if they are interested to 
do that!).
Playing is one of basic needs for children, so  allow children to “ learn through play”.
Ask children to work together in groups so they can work collectively. 
Adapt the strategy that you are using to ensure that all children attending your classroom are 
benefiting.
Remember that children will learn from each other, so give them this space.
Knowing each child in your classroom will let you have more understanding for their needs.
There are different ways to encourage your students, adopt your own and renew it regularly.
Always keep saying positive words and feedback as much as you can .

Recommendations for implementing the good practice : 

For students with visual impairment

Ensure the participation of student with visual disability in all aspect by having 
support from other students in classroom 
Using voices will help the students to follow the instructions despite the strategy 
that you are using  
Produce tactile learning material and use the material to stimulate the other 
senses. (e.g tactile maps  using string) 
Use real objects that the child can feel and handle. 

For students with physical impairments

Establish a peer group to help the child with physical impairment come to school, 
move between classes manage their books, and help them to get home.
They should be given extra time to do their writing or their peer may write for 
them. 
Make sure that they can move freely in the classroom to allow them to participate 
in all activities
“Child to child “is a useful approach to be adopted in teaching students with 
physical disability. This means that children without disabilities can help children 
with disabilities facing mobility difficulties to perform their tasks.
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For students with hearing impairment

Ask peers to share class notes so the child with hearing impairment can 
concentrate on lip-reading / following.
If the child's speech is not clear, take time to listen to what the child is trying to tell 
you. Help him/her to use the correct words and grammar.
Use signs and gestures to assist in communication.
Ideally, you should both learn sign language.
Write down key information for the child to take home.

For students with intellectual disability

Use simple words and sentences when giving instructions and check that the child 
has understood.
Try to link the lesson to the child's everyday experiences 
Do one activity at a time and complete it. Use a Visual reward chart as the child 
completes a series of tasks. 
Give plenty of praise and encouragement to increase self-confidence. Allow time 
to practice the same task many times.
One such strategy is to break down learning tasks into small steps. Each learning 
task is introduced, one step at a time. This avoids overwhelming the student. Once 
the student has mastered one step, the next step is introduced. 
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Creation and adaptation
of learning aids

This group of teachers (in the below pic) is creating learning aids to facilitate the learning of children, 
specifically children with disabilities. They are enriching their lesson by these materials which will 
support the children in need to learn effectively 

3
Description of the good practice:  
Learning aids/tools are a very important part of facilitating 
learning. We use these aids to clarify things, explain topics, 
and give the student the opportunity to think, to discover, 
to solve problems, and to understand concepts. There are 
many kinds of learning aids which can be created by you to 
support the learning of your students, but you just need to 
think about the subject that you are going to teach and 
think about the needs of learners. Then, create the 
suitable learning material to ensure that the learning is 
done in appropriate way.

Trainees are presenting some of the learning aids they created during a training course
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Creating materials will support children with attention and learning difficulties 
Think about the other skills that you can enhance such as cognitive and social skills
One of the materials that children will love is that aimed to keep them motivated. It is suitable 
for children with behavior difficulties 
Learning materials can be developed from previously used and recycled materials

Good learning aid for children with visual Impairment
Smiles to evaluate the satisfaction of children attending the lessons

Recommendations for implementing the good practice 

Some of the learning aids created in a training
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Practical tips for creating  and using  teaching and learning aids
for students with disability 

For students with visual impairment

Use large writing on the board and read it aloud slowly.
Prepare teaching aids that children can read more easily such as large print 
materials. Other children in the class can help. This involves using thick marker 
pens or paints to draw large letters or numbers , or write our large font familiar 
words. 
Using sandpaper or sticking bits of cotton wool or dry seeds etc on paper/ card are 
ways to create tactile letters
Use different background and foreground colours so there is a high contrast.
Use white on black, or black on white (high contrast) colors for texts, and white and 
yellow colors for backgrounds where there is dark text.
Produce tactile learning material and use the material to stimulate the other 
senses. (Eg tactile maps  using string) 
Use real objects that the child can feel and handle. 
Use audio books
Use supported materials on computer that can be read by screen readers software

For students with physical impairments

Give options and alternatives in the learning aid to allow students to talk, handle, 
moving, finding, indicating items, for example and in case of writing difficulties, 
students don't have to write answers to the math problems, just create a material 
which allows students to choose the answer and create the number.
Place learning materials and aids at an accessible level.
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For students with hearing impairment

supplement the learning materials with visual sense as much as you can (use visual 
cues, signals, handouts, manipulatives)

For students with intellectual disability

Use heavy visual cues (e.g. objects, pictures, models, or diagrams) to promote 
understanding. 
Support your learning aids with simple and clear pictures, to explain what things.  
Create materials reflecting real objects to help explain concepts. 
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4
Description of the good practice:  

Welcoming and friendly
classrooms

An inclusive classroom is a welcoming and friendly classroom in which children are stimulated to 
learn, and where values such as mutual respect and shared responsibility are important. Creating a 
welcoming and friendly classroom is not only the responsibility of the teacher.
Children should be actively involved in creating a welcoming
classroom as it is important that they have a sense of
ownership of the classroom. 
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Teaching spaces refer to the physical space where the learning activities are organized 
such as classrooms. But teaching does not always have to happen in the classroom. 
Depending on the subject or the activity that is planned for, teaching can be organized 
outside. Different teaching styles do require different teaching spaces or different 
physical classroom arrangements. 
The physical arrangement of a classroom will not, by itself, guarantee effective learning 
and teaching, but can enhance it significantly. The physical arrangement of the 
classroom can influence student's behavior and learning. The classroom arrangement 
should take into account the following: 

Here is an example
for how to create a welcoming
classroom, it is about teaching spaces

learning goals 
teaching method 
distractions 
furniture 
individual needs

It will be easy to organize your classroom as these teachers did in two different classrooms

Recommendations for implementing the good practice 

Part of the welcoming classroom is you (so keep yourself calm, happy, active)
Share this responsibility with children ask them to tell how they want their classroom to be
Make your classroom very nice as much as you can
Ensure child friendly environment without overcrowding of decorates and materials as it will 
affect children with attention and concentration problems

To encourage active and participatory involvement of the children in their learning there is a need to 
step away from the traditional classroom lay out. A few examples:
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Children sitting in groups: Ideal for working in group, children can easily follow instructions of 
the teacher, and can see all members of their group. There is space in the middle of the table to 
display work for all to see. The group can discuss more easily with minimal disturbance to the 
other groups.
Children sitting in half a circle: This setting is useful when the teacher or learner wants to give 
a presentation, role-play, demonstration or lead a discussion with the whole class. The 
children can see the easily see the focal person and blackboard.
Children sitting in a circle: This position is good for big group discussions, for certain games, 
demonstrations, etc. The teacher can also be in seated in the circle.

Can all children, including those who are using a wheelchair, easily enter the classroom? 
Can all children, including those who are using a wheelchair, easily move around in the 
classroom? 
Does the seating position play to the strengths of a child with an impairment and take into 
account other special need? 

When choosing a physical arrangement of the classroom teachers should keep in mind the following 
questions: 

Practical tips for creating welcoming classrooms considering
students with disability 

For students with visual impairment

Class seating should be fixed so that the children can find the way to their seats 
independently.
Make the classroom accessible and free from obstacles.

For students with physical impairment

Children who get easily tired, and need lots of rest, may find it difficult to stay in 
classroom  the whole day. Be flexible with this.
Children with physical impairments often need muscle stimulation to improve 
their motor skills so try to include them in sporting activities.
Organize the classroom furniture in an accessible way that allow the independent 
and free movement of wheelchairs
Ensure that the pathways to other school facilities (library, bathrooms, labs…etc) 
are paved and accessible for children with disabilities in particular those use the 
wheelchair
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For students with hearing impairment

Try to minimise classroom noise and choose the quietest classroom.
Use signs and gestures to assist in communication.
Use sign language interpreter if possible

For students with intellectual disability

Avoid the use of different colors. Drawings and materials around the chalkboard to 
maintain good level of attention and concentration.
Ignore undesirable behaviour if the child is doing it to try to get your attention. 

23



5
Description of the good practice:  

Inclusion links between
special and mainstream
schools

“Inclusion links” was set up as a system to support the links between the special and mainstream 
schools so that mainstream schools can eventually become more inclusive and welcome children 
with disabilities. It started by mainstream schools included in the system allowing children with 
disabilities in their classrooms for regular visits, to take part in lessons actively , and to learn together 
with their peers. These kinds of links support the positive change in attitudes towards disability in the 
mainstream schools and also is considered as a step towards more inclusive and child friendly 
schools.  It also enables children with disabilities to start to progress towards learning in mainstream 
schools in a more gradual and structured way, and help reduce any anxiety they may experience in 
going to mainstream school. 
The regular coordination between mainstream and special schools has created a system of technical 
exchange in order to support each other in teaching and learning methods, particularly for children 
with disabilities and disability related issues. The creation of a system where there are reciprocal 
exchanges helps to contribute to a change in attitudes towards disability and children with 
disabilities
A group of children from SPHP is visiting one of the mainstream schools in Rafah to
participate in a math lesson with other children without disability.  

Children without disability at mainstream school receiving and welcoimg CwDs who were

invited to participate in classroom lesson at one of the mainstream schools in Rafah
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Recommendations for implementing the good practice 

First, you should identify why this link should be established.
It's important to identify which children are going to visit the mainstream school so you can develop 
appropriate plans for the activity that they are going to attend when at the school.
Make sure the accessibility in your school is suitable, and that reasonable accommodations can be 
made. ( e.g. if there is no ramp choose a downstairs classroom).  
Collect information about the type of disability and the needs of children. The best one who can 
provide you with this information is the special education teacher who knows them well .
It is a participatory approach when meeting with the teachers Sit with the special education 
teachers to adapt your lesson/activity to suit all learners .
Create the required learning materials which will facilitate the learning of all children including 
children with disabilities .

Children without disabilty are welcoming children with disabilties who are going to

participate together in classrooms at one of the mainstream school in Gaza
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6
Description of the good practice:  

Involvement of parents
in education

Families should be willing to follow the schools' programs at home and work to have a positive 
relationship with the teachers and schools. Parents and families could assist with school in various 
ways. Parents could stand in as teacher's assistants or volunteers. Parents could also encourage 
other volunteers to help out, guided by the teacher. Parents should request regular meetings with 
teachers to include their viewpoints in the decision making process and parents should develop a 
positive relationship with the teacher. 

Teachers and parents should have regular meetings throughout the school term, to discuss issues 
with regard to the children's progress, plans of action, and any problems arising at home or in the 
community. 

Recommendations for implementing the good practice 
Accept the parents as partners who can provide support, making changes, developing 
educational programs, participating in school activities, and final who can evaluate plans.
Meet them regularly and invite them to participate in school activities 
Let them to tell you about their children and consider their concerns 
Share with them all information about their child

Some positive steps towards inclusive education

Accept all children into regular classes and into the life of the school.
Provide as much support to students, teachers and classrooms as necessary.
Look at all students for what they can do rather than what they cannot do.
Develop educational goals according to a child's individual abilities while understanding 
that students do not need to have the same educational goals to learn together in regular 
classes.
Restructure schools and classes in ways that focus on individuals reaching their potential
Have strong leadership from school principals and administrators.
Have teachers knowledgeable about different ways of teaching and learning so that 
students with varying abilities and strengths can learn together.
Have principals, teachers, parents, students and others work collaboratively to 
determine the most effective ways of providing a quality education in an inclusive 
environment.
Take parents seriously - especially parents dreams and goals for their child's future.
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In conclusion, always remember that need of children with disabilities 
varies from one child to another, even when having similar 
impairment. Each child with disabilities is unique as any other child. 
Adaptations will be consequently adapted to each child making use of 
the individual educational plan.
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